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Introduction

The Division of Education at Indiana University Kokomo serveglamencounty area in north
central Imdiang which includes Carroll, Cass, Clinton, Fulton, Grant, Hamilton, Howard,
Madison, Miami, Tipton, and Wabagounties. The mission of the Division of Education at
Indiana University Kokomo is to prepare successful teachers for the classroom whoasiest

both a body of conterind pedagogicdnowledge and effective teaching skillas a result, our
TeacherEducation Programs offer a balance of broad liberal arts education and specialized
knowledge in professional education and concentrated aré&gsecifically, our Advanced
TeacherEducation Program, the Mastef Science in Educatiodegreeis designed t@nhance
practicing teacheés knowl edge, s k, iregdrdess afnvderedhieysrpceise@ith i o n s
initial teacher trainingto becomemaster teaches. The program preparethem to become not

only highly qualified in the content areas, but also wekrsed in research, adept at technology
integrationin P-12 teaching andearning, cognizant of the needs of teaching uiverse and
globalsociety, while still maintaining compassion and concern for the students they interact with
every day. The graduate faculty of the Division of Education beljeas reflected in the
following quote fromTeaching with Fire

eif school s ar ¢ pramote decamlemig,| sac@le and petsanal
development for students, everything hinges on the presence of intelligent,
passionate, caring teachers. Teachers have a colossal influence on what happens
in our schools, because day after dhgy are the ultim& decision makers and

tone setters. They shape the world of the classroom. Thus we need educators
who can each and every day teach with finérator and Scribner, 2003).

To this end, the@urpose of our graduateteachereducationprogramis to advancehe practicing
teached s knowl edge, s knifourlprsmarywaaysd di spositi ons

1. Support the foundational knowledge of teachers throughadvanced study and
professional endeavors add currency and relevancy concerning best practice

2. Advance thecontent knowledgeand content pedagogy of practicing teachers in order to
allow for advanced conceptualizatiamd competence.


http://www.iuk.edu/~koeduc/ElevenCountyMap.shtml
http://www.iuk.edu/~koeduc/ElevenCountyMap.shtml

3. Develop the technological expertise of teachers sohat that may be able to
operationalize technology within their classroom

4. Establish he sense oihquiry for teachersn everyday practice within the classrooim
support thecreaton, interpretation critique and evaluain of educational research

To achieve these goalshe Division of Education has developed a single, comprehensive
masters program to serve the areasd6 professior

Shared Vision

This past year, Indiana University Kokomanveiled a new Nssion Statement that clearly
expresses the goalsthie campusas follows:

The mission of IndianaJniversity Kokomo, a regional campus of Indiana

University, is to enhance the educational and professional attainment of the
residents of North Central |l ndi ana by pro
degrees, and a | imited n udedgrees. Indleha mast er 6
University Kokomo is further dedicated to enhancing research, creative work, and

other scholarly activity, promoting diversity, and strengthening the economic and

cultural vitality of the region and the state through a variety of partnpssand

programs.

Consistent with the goals expressed abovelMissionStatement of the Division of Education is
as follows:

The mission of the Division of Education at Indiana University Kokomo, a
regional campus of Indiana University, is to enhance #acational and
professional attainment of the teacher candidates and practicing teachers within
our three baccalaureate degree programsEarly Childhood, Elementary, and
Secondary Education aligned with state (Division of Professional Standards,
DPS)and national (Interstate New Teacher Assessment and Support Consortium,
INTASC) standards andwith our graduate degree program aligned with the
National Board for Professional Teaching Standards (NBPTBg Division of
Education has further made a comnetmh to enhance the knowledge, skills and
dispositions of these teacher candidates and practicing teachers by incorporating
experiences within both the collegiate classroom aii® Rlassroom, integrating
technology across the curriculum, araffirming a muticultural and global
perspectivehroughout each program

The Division of Education is further dedicated to strengthening the region and the
state through a variety of partnerships and programs ywitifessional and civic
organizationsP-12 schools, andther colleges and universities.



As part of the Indiana University Kokomo mission and visiontf@ campus,the University
contributes to its students and to the region through the affirmation of particular values they refer
to asStatement of Commitment Below are listed the specific statement of commitments of
Indiana University Kokomand the shared commitments of the Division of Education.

Statement

of Values

Commitment to Student Learning

The camps community provides a leariie
centered environment grounded in the liberal i
and sciences and linked to the professic
schools. We are committed to open and ffr
inquiry, high quality instruction and acaden
support services, experiences that fostes t u
development, opportunities for experient
learning, and the enhancement of skills in
areas of civic engagement, diversity, and gld
awareness and involvement.

The Division of Education is committed |
student learning at all stages @velopment,
We provide an enriching, standairtased
curriculum for initial teacher educatic
candidates, as well as for practicing testsh
Additionally, we are committed to eréng
that R12 students benefit (i.e., stude
learning is positively impzted) from the
interactions they have with candidates ¢
practitioners in our programs.

Commitment to Regional Engagement

The campus community works with regior|
partners, including other educational institutio
to enhance the vitality of the regiby promoting
community engagement opportunities as a
campus strategy and by valuing service as a
component of faculty, student, and st
responsibilities and experiences.

The Division of Education engages

multiple activities with stakeholde in the
community. These stakeholders inclu
teachers, staff , anatiministrators fromP-12
school systems irthe elevencounty region
as well adirectors from accredited childca
centers Head Start and Early Head St
facilities. We advocate a uasrray of
partnerships with local school systems ¢
continue to develop articulation agreeme
with many post secondary institutioimsthe
region.

Commitment

to Diversity

The campus community demonstrates
commitment to diversity by providing aafe,
welcoming, and inclusive environment th
promotes integrity and respect among
members of the campus community and
valuing shared governance and open,
discourse.

(¢

The Division of Education is committed |
enhancing diversity in both outusient body
and among our faculty. In addition, tf
Division is dedicated to ensuring
candidates and practicing teachers enrolle
our programs are engaging in mearimg
experiences with diverse groups oflP
students, teachers, and administrators

-
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Commitment to Innovation

As a community of learners, the camg
embraces innovation and creativity in its purs
of best practices in teaching and learning, stut
development, institutional stewardship, 4§
scholarly activity.

The Division of Educatin embraces
technology and innovation in multiple way
from the integration of technology in th
development of curriculumand modeling
best practices in teaching and learpitogthe




creation of ePortfolios, andthe advancemer
of candidate knowledgend understanding o
current reseach and scholarshipat all
program levels.

Commitment to Assessment

The campus community embraces a culturg The Division of Education is committed |
assessment, actively seeking evidence | program improvement and believes ti
improving current practices while providing q effective, efficient, purposeful assessmen
atmosphere in whichew initiatives can develo| the means by which ihimprovement can by
as the campus strives for excellence in all of achieved. To this end, thédivision strongly
work. supports fair, accurate, and consist
assessment that avoids bias gmmotes
student learning at all levels.

Candidate Proficiencies Aligned with Professional Standards

The philosophical and programmatenesis of the graduate teacher education program in the
Division of Education can be tracedttee National Board for Professional Teaching Standards
(NBPTS)which was fornedin orderensurethatteachers maintain high amgjorous standards,
vissavVisNBP TS was dog teachers,pwetid teadhers, and for teacharsd establish
standardor teaching excellencesaeflectedin the following excerpt fromthe NBPTS report,
What teachers should know and be able to do

The fundamental requirements foroficient teaching are relatively clear. a
broad grounding in the liberadrts and sciences; knowledge of the subjects to be
taught, of the skills to be developed, andti@ curricular arrangements and
materials that organize and embody that content; kadgeé of generabnd
subjectspecific methods for teaching and for evaluating student learning;
knowledge of studentand human development; skills in effectively teaching
students from racially, ethnically, argbcioeconomically diverse backgrounds;
and tre skills, capacities and dispositions to employ duatwledge wisly in the
interest of students

The standards, @@ore Propositions establishedy NBPTS set the groundwork for alllvanced

teacher education programs in the country, and have beereddombre specifically, by the
State of Indiana, as the requisite principles for advanced programs of study in eduthésee.

core propositionare:

Core Propositions

1. Teachers are committed to students and their learning.

2. Teachers know the subjeas they teach and how to teach those subjects to student
3. Teachers are responsible for managing and monitoring student learning.

4. Teachers think systematically about their practice and learn from experience.

5. Teachers are members of learning comunities.




To allow for the full implementation of theseore Propositions the Division of Education
developed a set of Metastandards and Comportgaged in part on Charloti®anielsod ,s
(1996) components oprofessional practice order to guidehe development of rubrics for the
assessment oddvanced prograncandidatesat critical points (benchmarks)throughoutthe
program. Thesbletastandards andomponentsreas follows

M.S. in Education Metastandards and Componergt |

Metastandard 1: Subject aml Pedagogic Knowledge
1.1 Teachers demonstrate breadth and depth of knowledge and understanding of subject area content.
1.2 Teachers demonstrate knowledge and understanding of pedagogy andpsatggagy and apply this
knowledge in their curriculum phning and classroom instruction.
1.3 Teachers know how to integrate learning experiences within and across disciplines.
1.4 Teachers are able to use diverse instructional strategies to teach for understanding.
Metastandard 2: Managing and Monitoring Student Learning
2.1 Teachers use a range of instructional techniques to keep students motivated, engaged and focused.
2.2 Teachers engage students to ensure a disciplined learning environment.
2.3 Teachers organize instruction to meet instructiondsgoa
2.4 Teachers can design and implement developmentally appropriate learning experiences.
2.5Teachers provide multiple paths to knowledge and respond to the individual needs of students.
2.6 Teachers know how to assess the educational progresévafuals and groups.
2.7 Teachers use multiple methods to measure/assess student growth and understanding.
Metastandard 3: Commitment to Diversity

3.1 Teachers understand how all students develop and learn.
3.2 Teachers can create safe, secune t@erant learning environments.
3.3 Teachers respect the cultural and family differences students bring to the classroom.
3.4 Teachers treat students equitably and address individual differences in their practices.

Metastandard 4: Technology and/oithe Internet
4.1 Teachers can identify, evaluate, access, and adapt techraidgnternebased resources to support learning
4.2 Teachers are able to integrate technology and the Internet in the design and development of curricular ¢
instructionalresources for the classroom.
4.3 Teachers effectively use technologgd/or Internebased practices to promote student learning.

Metastandard 5: Field Practice

5.1 Teachers use subject, curricular and pedagogic knowledge to plan and deliveegtfecélopmentally
appropriate instruction.
5.2 Teachers design, select and employ instructional practices which are sensitive to the diverse needs of
5.3 Teachers deliver instruction which includes the effective and dynamic use of teghnolog
5.4 Teachers demonstrate effective classroom management skills.
5.5 Teachers incorporate systematic and varied assessment techniques to monitor student learning.
5.6 Teachers are reflective, engaged participants in their learning communities.

Metastandard 6: Inquiry and Reflective Practice
6.1 Teachers regularly engage in inquiry and analyses of theory and practice.
6.2 Teachers are familiar with learning theories and instructional strategies and stay abreast of current issu
American education.
6.3 Teachers synthesize emerging knowledge in an attempt to strengthen the quality of their
work and expand their repertoire of skills.
6.4 Teachers regularly engage in reflection about their professional practices,
incorporating feedback fronokh selt and externakvaluation.

Metastandard 7: Learning Community

7.1 Teachers collaborate with others to improve student learning.
7.2 Teachers are leaders who actively seek and build partnerships with individuals and groups in the comm




7.3 Teachers work with other professionals on instructional policy, curriculum development and staff develo

7.4 Teachers work collaboratively with parents to engage them productively in the work of the school.

Coherence

The program framework is condeplized as a structur@r Supreme Court Building. The
metaphoricor symbolic structuréhis heuristic is both architectural and jurisprudential in focus.
To begin architecturally the buildingi.e. the advanced programgsts ona foundation created

by National Board for Professional Teaching Standards. Additionally, the foundationis
reinforced by DPS Mentor Standardsyhich serve as an essential roletinhe Di vi si on
conceptualizatiomf the advancedprogramand expectations for isandidatesConstuctedatop

that foundation are seven pillaise. Metastandary each offering support to the foocurricular
cluster® foundations, area concentration, technology and induilat program candidates
engage in through coursework, field experiences, pnogexperiences, and-Rortfolio
development This serves not only as a curricular framework but a programmatic emphasis
throughout.



