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The Division of Education at Indiana University Kokomo serveglamencounty area in north
central Indiana which includes Carroll, Cass, Clinton, Fulton, Grant, Hamilton, Howard,
Madison, Miami, Tipton, and Wabagounties. The mission of the Division of Education at
Indiana University Kokomo is to prepare successful teachers for the classroom who must maste
both a body of conterind pedagogicdnowledge and effective teaching skillas a result, our
TeacherEducation Programs offer a balance of broad liberal arts education and specialized
knowledge in professional education and concentrated areas. The Indiana University Kokomo
Teacher Education Programs are based oRtbkessional Educator Mode] which was created
anddesigned using standards from the National Council for Accreditation of Teacher Education
(NCATE), the Interstate New Teacher Assessment and Support Consortium (INTASC), the
Indiana Department of Education Eon of Professional Standard®PS) and othe current
teacher education literature including best practices, in the belief that the prospective teacher
candidate develops, over time, from a novitcdo a skilled educator. The successful teacher,
therefore, must master both a body of contemt pedgogicalknowledge and effective teaching
skills.

Thepurposeof our Teacher Education Progrartisereforeis threefold:
1. To prepareandidateso serve as effectivmembers and leaders of the profession

2. To assistcandidatesin meeting Indiana licensureequirements for public school
personnel

3. To provide program completers with the requisite knowledge, skills and dispositions
needed to become highly qualified professionals

Shared Vision

This past year, Indiana University Kokommnveiled a new Nssion Statement that clearly
expresses the goalsthie campusas follows:

The mission of Indiana University Kokomo, a regional campus of Indiana
University, is to enhance the educational and professional attainment of the
residents of North Central Indiana hyr ovi di ng a wi de range
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degrees, and a | imited number of master o
University Kokomo is further dedicated to enhancing research, creative work, and

other scholarly activity, promoting diversity, and strengtheriiregeconomic and

cultural vitality of the region and the state through a variety of partnerships and

programs.

Consistent with the goals expressed abovelMissionStatement of the Division of Education is
as follows:

The mission of the Division of Eddima at Indiana University Kokomo, a
regional campus of Indiana University, is to enhance the educational and
professional attainment of the teacher candidates and practicing teachers within
our three baccalaureate degree programsEarly Childhood, Elemaary, and
Secondary Education aligned with state (Division of Professional Standards,
DPS) and national (Interstate New Teacher Assessment and Support Consortium,
INTASC) standards andwith our graduate degree program aligned with the
National Board forProfessional Teaching Standards (NBP.TH)e Division of
Education has further made a commitment to enhance the knowledge, skills and
dispositions of these teacher candidates and practicing teachers by incorporating
experiences within both the collegiatassroom and P2 classroom, integrating
technology across the curriculum, araffirming a multicultural and global
perspectivehroughout each program

The Division of Education is further dedicated to strengthening the region and the
state through a vaety of partnerships and programs wighofessional and civic
organizationsP-12 schools, and other colleges and universities.

As part of the Indiana University Kokomo mission and visiontf@ campus,the University
contributes to its students and to the region through the affirmation of particular values they refer
to asStatement of Commitment8elow are listed the specific statement of commitments of
Indiana University Kokomand the shared commitments of the iBion of Education.

Statement of Values

Commitment to Student Learning

The camps community provides a leariie
centered environment grounded in the liberal
and sciences and linked to the professid
schools. We are committed to open and fr
inquiry, high quality instruction and acaden
support services, exdg

development, opporhities for experientia

The Division of Education is committed |
student learning at all stages of developm
We provide an enrling, standarddased
curriculum for initial teacher educatig
candidates, as well as for practicing tesrsh
Additionally, we are committed to ensug
that R12 students benefit (i.e., stude




learning, and the enhancement of skills in
areas of civic engagement, diversity, and glc
awareness and involvement.

learning is positively impactedjrom the
interactions theyhave with candidates ar
practitioners in our programs.

Commitment to Regional Engagement

The campus community works with regior]
partners, including other educational institutio
to enhance the vitality of the region by promoti
community engagement opportunities as a

campus strategy and by valuing service as a
component of facut student, and stal
responsibilities and experiences.

The Division of Education engages
multiple activities with stakeholders in tf
community. These stakeholders inclu
teachers, staff , armiministrators fronP-12
school systems irthe elevencounty region
as well adirectors from accredited childca
centers Head Start and Early Head St
facilities. We advocate a vast array
partnerships with local school systems 4
continue to develop articulation agreeme
with many post secondarystitutionsin the
region.

Commitment

to Diversity

The campus community demonstrates
commitment to diversity by providing a sal
welcoming, and inclusive environment th
promotes integrity and respect among
members of the campus community abg
valuing shared governance and open,
discourse.
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The Division of Education is committed |
enhancing diversity in both our student bg
and among our faculty. In addition, ti
Division is dedicated to ensuring
candidates and practicing teachensolled in
our programs are engaging in meafig
experiences with diverse groups of1P
students, teachers, and administrators

Commitment to Innovation

As a community of learners, the camg
embraces innovation and creativity in its purg
of bestpractices in teaching and learning, stud
development, institutional stewardship, 4§
scholarly activity.

The Division of Education embracs
technology and innovation in multiple way
from the integration of technology in th
development of curriculumand modeling
best practices in teaching and learnpitogthe
creation of ePortfolios, andthe advancemer
of candidate knowledge anohderstanding o
current reseach and scholarshipat all
program levels.

Commitment to Assessment

The campus communitgmbraces a culture (
assessment, actively seeking evidence
improving current practices while providing i
atmosphere in which new initiatives can deve
as the campus strives for excellence in all of
work.

The Division of Education is committetd
program improvement and believes tf
effective, efficient, purposeful assessmen!
the means by which ifimprovement can by
achieved. To this end, théivision strongly
supports fair, accurate, and consist
assessment that avoids bias gm@motes
student learning at all levels.




Candidate Proficiencies Aligned with Professional and State Standards

In the earlyl980sthe initial teacher education program at Indiana University Kokomo was just
beginning to develop into a sound, structured program based on the ProfessiorabrEduc

Model, developed from lorgtandingeducation traditions and conceptually based in Deweyan
philosophy. The Deweyan view professed that the aim of education is human development. In
hiseminal 1934e ssay entitl ed fAThe Ne e dDeWwegdeclaedtRehi | o0s @
purpose of education to be development:

What then is education when vilad actual satisfactory specimens of it in
existence? In the first place, it is a process of development of growth and it is the

process, and not merely the result that ([
person who has the power to go and get matacation (Archambault, 1964,
p.4).

LeeS h u | mmeork @L887) was also used as the foundation for the idealsprinciplesof our
program. His theoretical categoriesContent Knowledge, General Pedagogical Knowledge,
Curriculum Knowledge, Pedagogical Gent Knowledge, Knowledge of Learner and their
Characteristics, Knowledge of Educational Contexts and Knowledge of Educational Ends,
Purposes, Values, and their Philosophical and Historical Grauadsembedded throughout the
Teacher Education Programtime Division of Education. Thereave beenhowever,a number

of changes irierms ofeducational researchtate and national standards, that have subsequently
served to guide the Division in making continuous program improvements over the past decade.

The three initial teacher education pragsaat Indiana University Kokomio Early Childhood,
Elementary, and Secondary Educatibrare still based on the premise that teacher candidates
develop over time through knowledge gained in coursework, experienttes piacticum and
clinical settings, and interactions with professionalsa wariety of forums It is still affirmed

that candidates should steadily move toward a better understanding of their own kgeowled
skills and dispositions as thegvelop intahighly qualified teachers.

However, just as research in education hksl to a continuous evolution of thought and
understanding within the professj@o too has theanitial programin the Division of Education
experienced similar evolutioror maturing In 1992 for example the Interstate New Teacher
Assessment and Support Consortium (INTASC), a group of professions from all areas of
education, developed a comprehensive set of standards in order to meet the needs of future
educational goals and objass. The preface of the document developed by this group
indicates:

Efforts to restructure America's schools for the demands of a knowbedgel
economy are redefining the mission of schooling and the job of teaching. Rather
than merely "offering edudan,” schools are now expected to ensure that all
students learn and perform at high levels. Rather than merely "covering the



curriculum,” teachers are expected to find ways to support and connect with the
needs of all learners. This new mission requinegstantially more knowledge

and skill of teachers and more student centered approaches to organizing schools.
These learnecentered approaches to teaching and schooling require, in turn,
supportive policies for preparing, licensing, and certifying edusatand for
regulating and accrediting schoad[Miller & Darling-Hammond, 1992, p5).

As a resulta comprehensive list GNTASC principles was developed to help mold and guide
the education of teacher candidateBhis, in turn, served as a catalyst foracige within the
Division of Education.

Educational Objectives and INTASC Principles

The educational principles outlined by INTASC (listed below) are the backbone of all teacher
education programs in ttetate of Indiana and provide the conceptual andauan scaffolding

for all Early Childhood, Elementary, and Second&ducation initial programs in the Division

of Education at ILKokomo.

1. The teacher understands the central concepts, tools of inquiry, and the structures of the discipline(s) he or
sheteaches and can create learning experiences that make theses aspects of subject matter meaningful for
students.

2. The teacher understands how children learn and develop, and can provide learning opportunities that support
their intellectual, social, and persal development.

3. The teacher understands how students differ in their approaches to learning and crates instructional
opportunities that are adapted to diverse learners.

4. The teachers understand and use a variety of instructional strategies to encouchgerst s 6 devel opment
critical thinking, problem solving, and performance skills.

5. The teacher uses an understanding of individual and group motivation and behavior to create a learning
environment that encourages positive social interaction, active engagim learning and sethotivation.

6. The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster
active inquiry, collaboration, and supportive interaction in the classroom.

7. The teacher plans instruction basedmuknowledge of subject matter, the community, and curriculum
goals.

8. The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the
continuous intellectual, social and physical development of the learner.

9. The teacheis a reflective practitioner who continually evaluates the effects of his/her choices and actions on
others (students, parents, and other professionals in the learning community) and who actively seeks out
opportunities to grow professionally.

10.The teachefosters relationships with school colleagues, parents, and agencies in the larger community to
support studentbeilyg. | earning and well



State Standards

The Division of Professional Standards (DP&yeloped more specific standards expected of
teacher candidates seeking licensure in dtade of Indiana. Derived from the INTASC
principles the DPSStandardsidentify the developmental and content expectations for teacher
licensure. TheDevelopmentalStandards are grouped into Early Childhood, Middle Childhood,
Early Adolescence, and Adolescence Young Adult. Thatent Standards are categorized
according to licensure arefay exampleEarly and Middle Childhood Generalist; the specific
content aeaswithin SecondaryEducation. At Indiana University Kokomoebe content areas
are Science, English,Mathematics,Social Studies, andFine Arts. DPS developed these
standards to furthedefinddescribe the knowledge, skills and dispositions eeigd ®
professional educators, as reflected in the following DPS Stanpi@fdsestatement

It is important to understand that the standards developed for each of the content

and developmental areas are intended to describe effective practice for education
professionals throughout the preparation continuum; that is, the standards will be

the same for the beginning educator, the intern, and the experienced educator.

What will vary is the level of proficiency expected, becoming more comprehensive

and more skillil at each successivest age of t he educator 6
(http://www.doe.state.in.us/dps/standards/preface)ntml

This is a key element in the developnannodel adopted by thBivision of Education In
addition to the alignment of aDivision Metastandard to thtNTASC Principles and DPS
Standards, the developmental model manifests itself in the professional edecationlum
sequence as well as in the overall design @eMetastandards Rubric.

Metastandards

In 2001, the Division of Education took on the task of crafting a set of standards that
incorporated all the elements of the INTA®Anciples and the DPStandards, but at the same
time allowed for the creation of rubrics that were highly functional and effectively addressed all
the critical components required of teacher candidates. Btasagardscurrentlyreferred to as
Metastandards, help candidatesceptualize the depth of experience required by the national
and state standardsé afford the Division a means ftairly, accuraely, and consistently
evaluate their level of performancein the program. Theseven Division of Education
Metastandards areChild Development Diversity; Curriculum and Content Knowledge
Instruction Assessment Professionalism andLearning Communities and Family and
Community Involvement. In 2006, thebtetastandards were further defined to a greater level of
specificity with the development and inclusiorof Components in the Metastandards
Rubriqadopted from formats proposed Bynielson,1996;Banks et al, 2001; and Nitko and
Brookhart, 2007). Additionally, national professional standardsere also consultede(g. the
National Association forhie Education of Young Children, anlde National Parent Teachers
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Organization. Below are theMetastandards an@omponents identified for each of the three
initial teacher educatioprogramsn the Division of Educatioat IU Kokomo.

Table 17 Early Childhood Metastandards and Components

Metastandard 1. Child Development and Learning
1.1 Knowledge of major development theories and theorists across all domains
(physical, cognitive, social, emotional, language, aesthetic)
1.2Knowledge of developmental behaviors and needs across the early childhood
lifespan.
1.3 Knowledge of the multiple influe
culture, language, economic conditions, disabilities, health)
1.4 Knowledge of edy intervention and related programs that support and improve
childrenbés devel opment
1.5 Ability to apply child development knowledge to create healthy learning
environments for all children

Metastandard 2. Diversity

2.1. Knowledge of the multiple n f | uences on chil dr en6/
(e.g., culture, language, economic conditions, disabilities, health)
2.2 Knowledge of Studentsdé Cultur al
2.3 Valuing Cultural Diversity
2.4 Complex Nature of Diversity
2.5 CulturallySensitive Techniques
2.6 Multiple Perspectives
2.7 Understanding Exceptionality

Metastandard 3. Curriculum
3.1 Knowledge of the myriad factors
individual needs, standards, professional values)
3.2 Ability to plan appropriate learning engagements that teach the necessary con
skills, and attitudinal outcomes for all children
3.3 Recognize the role of assessment in curriculum development

3.4 Organize curriculum for instruction that buildsugoh i | dr ends f o
knowledge and skills

3.5 Ability to critiqgqgue professional
applicability to young childrenbs 1| e

3.6 Ability to plan and teach from personally prepared lesson plans
3.7Demonstrate commitment to providing all children with meaningful, relevant, a
purposeful learning engagements

Metastandard 4. Instruction
4.1Knowledge of core teaching approaches supported by research
4. 2 Knowl edge of -chameterigtids,iahddnteeststaect cheieed
instructional approaches
4.3 Knowledge of how to plan for and support play in ECE, and challenging curric
early childhood
4. 4. Knowl edge of appropriate guiahédn
addressing challenging behavior
4.5 Ability to use knowledge of the individual child in planning curriculum, instructi
and materials
4.6 Ability to vary instructional approaches
4.7 Ability to foster appropriate social interactions to pronhediening

4.8 Demonstrate commitment to individualizing approaches, strategies, and tools




Table 217

positively influencing childrends | e

Metastandard 5. Assessment

5.1 Knowledge of central goals, benefits, uses, and limitations of various assessn|

5.2 Knowledge of key laws, basic ethics, and relevant professional standards in u
assessments and communicating assessment data

5.3 Awareness of current standardized and/or published assessment tools used v
ECE-age children and their purposes

5.4 Ability to choose assessment tools and practices based on DAP principles, sp
leaner characteristics and planning needs

5.5 Ability to use observation and documentation strategies to learn about the chil
in onebs care

5.6 Commitment taeveloping assessment partnerships with all stakeholders
Metastandard 6. Professionalism/Learning Communities

6.1 Knowledge of the history of the early childhood field

6.2 Knowledge of core early childhood policies, values, and professional practice

6.3 Knowledge of the NAEYC Code of Ethical Conduct

6.4 Ability to reflect upon and crit

6.5 Ability to communicate with all stakeholders

6.6 Commitment to lifelong learning and maintaining an informed practice

6.7Commitmeh t o t he early childhood prof ¢

6.8 Commitment to advocating for all young children and their families

Metastandard 7. Family/Community Involvement
7.1 Knowledge of family and community characteristics
7.2 Knowledge oignificant family theory and research

7.3 Knowledge of the multiple influe
childrenés growth and |l earning

7.4 Ability to use family theory to plan appropriate support for parental and commi
involvementiny oung chil drenbés growth and | e

7.5 Demonstrate sensitivity and respect for the myriad factors and variances in fa|
and community relationships with their children

Elementary Metastandards and Components

Metastandard 1. Child Developnent and Learning

1.1 Knowledge of major developmental theories

1.2 Knowledge of behaviors

1.3 Multiple influences on development and behavior

1.4 Healthy learning environments for all children

Metastandard 2. Diversity

2.1 Knowl edguturaitlentsidsudent s 6

2.2 Valuing cultural diversity

2.3 Complex nature of diversity

2.4 Culturally sensitive techniques

2.6 Multiple Perspectives

2.7 Understanding Exceptionality

Metastandard 3. Curriculum/Content Knowledge

3.1 Knowledge of content

3.2 Representation of content




3.3 Knowledge of studentsd misconcep
3.4 Materials and resources
3.5 Planning and supporting challenging curricula
Metastandard 4. Instruction
4.1 Core teaching approaches supported by research
4.2 Choice of instructional approaches
4.3 Structure
4.4 Approaches for classroom management and addressing challenging behavior
4.5 Knowledge of the individual child in planning curriculum, instruction, and mate
4.6 Ability to vary instructional appaches
Metastandard 5. Assessment
5.1 Assessment criteria and standards
5.2 Assessment of student learning
5.3 Using assessment to promote learning
5.4 Using assessment to inform teaching
Metastandard 6. Professionalism/Learning Communities
6.1 Reflection and selanalysis
6.2 Decision making
6.3 Collaboration with other professionals
6.4 Participation in school and corporation activities
Metastandard 7. Family/Community Involvement
7.1 Communicating
7.2 Student learning
7.3Parentinvolvement
7.4 Advocacy
7.5 Collaboration with community
7.6 Unity and diversity in communities

Table 37 Secondary Metastandards and Components
Metastandard 1. Child Development and Learning
1.1 Knowledge of major developmental theories
1.2Knowledge of behaviors
1.3 Multiple influences on development and behavior
1.4 Healthy learning environments for all children
Metastandard 2. Diversity
2.1 Knowledge of studentsé cultural
2.2 Valuing cultural diversity
2.3 Complex naturef diversity
2.4 Culturally sensitive techniques
2.6 Multiple Perspectives
2.7 Understanding Exceptionality
Metastandard 3. Curriculum/Content Knowledge
3.1 Knowledge of content
3.2 Representation of content
3.3 Knowl e d gniscoacéptioss aboditeonters 6




3.4 Materials and resources
3.5 Planning and supporting challenging curricula
Metastandard 4. Instruction
4.1 Core teaching approaches supported by research
4.2 Choice of instructional approaches
4.3 Structure
4.4 Approaches for classroom management and addressing challenging behavior
4.5 Knowledge of the individual child in planning curriculum, instruction, and mate
4.6 Ability to vary instructional approaches
Metastandard 5. Assessment

5.1 Assessment criteria and standards
5.2 Assessment of student learning
5.3 Using assessment to promote learning
5.4 Using assessment to inform teaching

Metastandard 6. Professionalism/Learning Communities
6.1 Reflection and selnalysis
6.2 Decision making
6.3 Collaboration with other professionals
6.4 Participation in school and corporation activities

Metastandard 7. Family/Community Involvement

7.1 Communicating
7.2 Student learning
7.3 Parent involvement
7.4 Advocacy
7.5 Collaboration with community
7.6 Unity and diversity in communities

The Metastandardand Components thus serve as a comprehensive construct for state standards
alignmentas well as providing the Division with an efficacious framework for evaluating teacher
candidate essential skills and knowledgélhese standards are utilized in evaluation of
candidates at multiple points within tivedividual programsand witha varietyof assessment
methods To this endthe Division of Education has developed rubrics that clearly delineate the
required learning outcomes at various points within the program, and these learning outcomes
are written in such a way that they can be apphét increasing levels of sophisticatiam
proficiencyto reflect the gecific stageof professional developmeat each candidate.

Coherence

The Divisionof Education faculty and staff, as well as itd P stakeholders, believlkat itis
critical thatall teachercandidates clearly understand the standandslevels of proficiencthey
are requiredo meet, andhereforehave complete knowledge of tMetastandards &brics used
to evaluate their progresa the programsas tracked at the respective program benchmark
Additionally, the unit felt that it was possible to obtain both accuracy and tamsysthrough



the use of a welllevelopedrubric designed to meet a variety of purposes. Adafming the
standards and egptations ateach of the progranbenchmarks, the Divisiomevelopeda
Metastandards Rubric for use in each initial prograho. this end the Division determined it
was not only possible to creatsiaglerubric frameworkthat served to represent the kregge,
skills and dispositions expected tdacher candidates, batso possible to utilizehis rubric
across the curriculuntherefore allowingcandidates to becommtimately familiar with its
content anéembeddedivision expectations. In addition, tivetastandards Rubrics have given
the faculty, staff and teacher candidates a common language by which to commusioate
Bl oomdés Taaguaiding coypceptual and organizational principle

Bl oombés Tax onadeByhas(b@an msed id the area of educational assessment for
decadegKrathwohl, 2002). Usually, it has been associatéth the development of teacher

made tests in order to ensure curricular goals and objectives have beerHovetver, he
taxonomyhas a much broader purpo§eh e g o al of Bl oombs research
generation with higher |l evel thinking skill s
moves from novice to professional by developing a richer cognitive understarididgcational

theory and practice at an increasingly complex level and by demonstrating the ability to
integrate, analyze and evaluate their own utilization of such concepts. Although some may think

t hat Bl oomés theory i s em ohcepagization of adsdsssnand n t he
evaluation many feel it is an excellent model for such purpogas. exampleShulman (2007)
stated that Bl oomdbs approach has the power it
would otherwise remain hiden o (p. 21)thedttdescyéseapplicati
studentsé6é performance at multiple | evels.

The Division of Educatioelievest hat t he ¢ a n thinkdaa d teabhemoeedfroini t y t
the knowledge of concrete information to thbility to evaluate and think criticallyn a

reflective manneabout teaching and the profession. This development moves alosgrtiee
pathwayas Bl oomds T a x.oln otmeywondss Blood s e i & S pravidemthe

scaffolding for evaluating teaeh candidatsd development ashey move through the program
anddevelop higher level thinkingnd professionadkills. This growth is something the Division

expects to see evidence of in coursework, field expee® and clinical practice, and in a variet

of performance assessments to include tRerdolios.

Ayers (2006) proposes that many new teachers enter the world of education with a lack of
Apositive, actionable propositionsodo that <can
Division of Education believes that candidates begin the journey as novices, but will complete
the program asompetentreflective practitioners We have designed a program that literally
passes the torch of resiility from the faculty university supervisormndbr host teacher, to
theteachercandidate themselves. That is, at the beginning of the program, candidates are being
evaluated as to the depth and breath of knowledge, skills and dispositions they have achieved at a
certain point inthe program Throughout the latter pamdf the program of study, teacher
candidateslso assume theesponsibilityof evaluating themselves. When in the field, teacher



candidates are asked teflect critically at their ability toevaluatetheir teaching across all
MetastandardsDuring student teaching, teacher candidates participate Hffective Teaching
Project, which asksthemto evaluate theiown teaching, research best pradiaed collect data
through action researain their affect on 2 student learng. For thee-Portfolio, candidates
are again asked tevaluatetheir own learningwithin the contextof the artifacts they have
accumulated throughout their progrash study The initial programis designed to assist
candidates in sektvaluation, so thewill not always need to rely on an external evaluator to tell
them whether or not they are meeting standagdswing professionally, anbave a positive
affect onP-12 student learning.

As illustrated in the graphic conceptual framework beltve, saircaseheuristicrepresents the
upward path candidates must take to meet their ghalsh step on thsetairase represents a
higher goal thais achieved through acquiring/exhibiting the requisite skills, knowledge and
dispositions The staircase is groundedtime INTASC Principles,DPSStandardsandas framed

by the Division Metastandardsand manifest in every element of the initial teacher education
program Eachstep onthe staircase representsbanchmarkin the program, wit Bl oo md s
Taxonomyserving as the developmental sequence for teacher candidates as they ascend the
staircase (i.e. progress through the program)
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Professional Commitments and Dispositions
Teacher Candidate Efficacy

Professional commitment is understdodmean the sense of duty and level of dedication to the
profession held by a teacher, an this context a teacher candidate. According to Ware and
Kitsantas (2007), professional commitment is the resukaxther efficacywhich they define as

the exéent to which a teacher feels capable of influencing student learning. They indicate that
teachers who believe they have a positiffect on students are more likely to persist in the face
of adversity, demonstrate a greater interest in their studentslogeletter relationships with
their colleagues, and take more personal responsibility for their stu@Eanhing. Therefore, a
primary charge of the initial teacher education program is to teglpher candidates reflect
positively about their own leaing and eperiences, so they may develop even greatsrher
candidate efficacywhich will in turnpositively dfect their professional commitment. Although
the Division doeghis in all facets of our program, it can be most clearly demonstrated in the
t eac her eRonfaiowhiahtcaptures their professional growth and efficacy through the
artifacts and reflective statements they hselected andssemblediigitally.

Performance versus Learning Goals

In 1986, Dweck proposed theory concerning motivational procesghat have areffect on
learning. She proposed that there are two goal orientations of learners that affect how they
engage invarious academic enterprisghose students that have performance goals and those
thathave learning goals (Cowie, 2005). Thesaedentdhat have performance goals are inclined

to rely on superficial evidence when evaluating their competencies. Indicators such as how
many pages werritten for a particular research papkow long theystudied for an exanor

how many pointsheyearned on a project are used as signs of success. The outward judgment of
a rater giving an A Aoowaccomplishedtbeoperforsrandeented c at i v
student feels. However, thostudentswith learning goals are more interested in the deeper
more salient features of a project or a learning activity. They look at what was learngdghow
task can assist in future endeavors and what was actually accomplished by participating in the
activity. They are more concerneditl the learning and experience gainedntlize grade they
received

I n t he BPovtfblie systemék candidates are asked gelectartifacts that represent
their learning and professional growthihrough reflective statement They are asked to reflect
on specific artifacts, indicate what standards they believe lbestamet, to what level they have
achievel the respectivestandard, and most importantly what they have learned femmgaging
in the activity or task More generally they are asked to discuss tBeidence provide a
Rationale as to why it meets a particular standard at the lev8asic, Proficient, Masteryor
Exemplary and describe in their own wordshe learning andProfessional Growth that has
taken plae Again, it is essential to point out that this activitypath purposefulin designand



essential to the professiondgvelopment of teacher candidates. They need tblgeto move
from a performancgoal perspective to a learniggal perspective. This enable teacher
candidateso became more reflective practitioners and mdiieaafious classroom teachers

The Division of Educatiolsoevaluates teacher candidatBspositionsutilizing the following
Dispositions Rubric

Core Dispositions

Meets obligations and deadlines by appropriate planning

Accepts procedures and rules

Displays appropriate affect and emotions

Demonstrates respect for the feelings, opigjknowledge, and abilities others
Demonstrates effective interpersonal skills

Sdicits and considers alternative viewpoints

Speaks and/or writes with clarity, fluency, and appropriate grammar
Demonstrates respect and tolerance for individuals from diverse backgrounds
Submits work that reflects high standards

0. Takes responsibility foown behavior

Demonstrates classroom behaviors that are consistent with the idea of fairness
belief that all students can learn.

Boo~Nogk~wNE

Scored on a scale of: (hgver,(2) occasionally(3) consistentlyand (4)always

Professional Dispositions

Demonstrates effective use of probleoiving techniques within the classroom
Demonstrates professional behaviors and expectations

Accepts suggestions positively and modifies behavior appropriately

Functions effectively in a variety of group roles in #oademic setting

Creates and manages a safe classroom environment

Reflects upon own behavior and makes appropriate adjustments concerning
professional demeanor

7. Demonstrates appropriate planning and forethought in classroom related activit
8. Understands nitiple perspectives within the classroom

9. Recognizes and values diversity and cultural differences

ogakrwnE

Scored on a scale of:

(1) basic(infrequently or rarely demonstrated, but aligned with metastasieaetiexpectations)
(2) proficient(occasionallydemonstrated, aligned with metastandiance| expectations)

(3) mastery(reliably demonstrated as expected at metastaridaeti expectations)

(4) exemplarydemonstrated at an exceptional level, beyond metastaleleidxpectations)

The Division is committed to ensuring that program completers not only have the requisite
knowledge and skills, but that they also have Ehgpositionsn e e d e d t ceffediiveec 0 me
memberof, and leaders, the professiom. To wit, the Division developed a comprehensive set

of dispositional standards and criteria. What is important to note is that many of these
expectations, asvident in the other performance assessment featums program, follow the
developmental miel. That is, the Division feels that candidates develop some of dispositions
that teachers need through the coursework, field experiences and clinical pHetee in the

initial programs(e.g. creating and maintaining a safe classro@nvironment However in

some instances, there are dispositions identified that would be expected of any professional,



regardless of the level of training and experti@@g. meets obligations and deadlines by
appropriate planniny It is for this reason that the Divisy developed two sets @fispositiors.

Core Dispositions and Professional Dispositidbsre Dispositionsincludethose characteristics
that might be expected of any studearid are evaluated based on their frequency of occurrence.
Professional Dispotibns arethose whose nature is germane to the teaching profe#sisnn

that casef the latterthat Bb o mé s T dsxdflattedirythe design

Commitment to Diversity
Knowledge of Learners and Their Characteristics

ItistheDi vi si onés conceptuali zat i orcoveehdadtisolationv er s i t
i i.e asa single courseoffering, or part of one programfeature/element The Di vi si on
definition or conception of diversity, in fact, is consistent with tlaNCATE, which asserts

that

Theuni tsd6 conceptual framework should refl ¢
candidates to support learning faall students and provides a conceptual

understanding of how knowledge, dispositions, and skills relatdiveosity are

integrated across the curriculum, instruction, field experiences, clinical pectic

assessments, and evaluatigNCATE Standards, p.19).

To this end, the Division hamade a commitment tdiversity, manifest not onlyin our
expectations foteacher candidates across the curricylbot also inour Metastandards For

example, theComponents inMetastandard2 Diversity i k nowl edge of studen
identities, valuing cultural diversity, complex nature of diversity, culturally sensécreiques,

multiple perspectives, and understanding exceptionaldye evaluatedn various waysand at

multiple points along the prograri h e Di v i af iand practice Is ¢olintegrate diversity
throughoutthe curriculum, field experienceand clnical practice and in other performance
assessment tasks, such as tRogfolio.

In order to ensure teacher candidates have the requisite knowledge, skills and dispodigons to
successful in the classroom, faculty have developed curyiteild exgeriencesservice learning

activities etc.to engageteacher candidates i k nowl edge construction a
they analyze their own previous understandings of teaching and learning and preconceived
notions about people from diverse culturatlan| i ngui sti ¢ backgroundso |
Rudisill, 2007, p. 317). Candidates demonstrate their abilities to support the learning-@Rall

studentsn a variety of diverse settingbrough performance assessment within the classroom,
through refletions and artifacts within the-Rortfolio, and within theircore and professional
dispositions



It is our belief asa Divisionthat understanding and including children with disabilities in the
regular education curriculum jsist asimportant. Heward (2000) believes that children with
exceptionalities have a fundamental right to live and participate in the same settings and
programs as do children without disabilities. Educators in the field must continually put forward
significant efforts to recognézthese individuals and respond to their needs appropriaféig.

is part of ourexpectations for teacher candidates and plays a key role in candidate assessment, as
evidentin Metastandard2, Co mponent 2 . 6 Candidate dreatsstcarricdusn tha
affords children with exceptionalities the opportunity to participate in the overall community of
life within the regular classrooin ( a't t hlevel).nTais seevesyas another way
integratingthe conceptualization of diversity throughdie initial teacher educatigerogram.

Commitment to Technology

The International Society foafechnology in Education (ISTHelieves strongly that technology
should be integrated within the curriculum from the primary lewel and advocate the
advancemenbf technology atall levels of education. In 189ISTE published its first set of
standardsdefining what they believed were essential components guiding the utilization of
technology within the curriculum (2007). The basic standards includ€reativity and
Innovation, Communication and CollaboratipiResearch and Information Fluencgritical
Thinking, ProblerSolving and DecisionMaking, Digital Citizenship and Tednology
Operations and Concepts. As the standards categories ,d&WHeaddressesventhing from
utilization of curriculum for research to identifying proper, ethical practices involving
technology use.

In keeping with the intent of the ISTE Standards, the Division of Educhébeves thatteacher
candidates must be prepared to teach digaal environment wheré in orderfor students to
achievethese learning outcomésteacher candidates must have the requisite knowledge and
skills to develop and integrate technology across the curriculums.nét enoughhowever, for
candidateso simply take one staralone course on technolagyresearch has demonstrated that
this creates an environment where teachers utilize technology only when it fits existing
curriculum, as opposed to actually creating the curriculum with technology asf plaet jplan
(Sandholtz & Reilly, 2004)The goal ofthe Division, thereforeis to incorporate technology
across the initiateacher educatioprograms so that candidatésutilization of the technology
becomes second natutehas been demonstrated thedi¢hers learn more about technology from
independent learning experiencesarthfrom those specifically designed for professional
development(National Center for Education Statistics, 2008% a result, the Division has
integratedtechnologyin multiple aeasto achieve a variety of curricular and programmatic
purposes For exampletechnology can be foundithin individual course curriculumin the
technological platformsised to delivethe coursegto include asynchronous and synchronous
learning environmentspandthroughthe utilization of technology in the Rortfolio systemand



the Effective Teaching Project. Additionally, newsletters, student information, assessandnts
many other resourcesilize technologyand the Wekbased environmersio that technology and
the Internehave a ubiquitous presence within the Division of Education.

Conclusion and Summary

The Division ¢ Education is dedicated to the profession of teaching and believea swdit]
program of study is one thatostersthe growthof each teacher candite from novice to
professionaljs basedon state and national standardsd is a reflection of best practiceas
evidentin most recent scholarship in th@ofessional communityThrough thedesign and
utilization of the Metastandards Rubrica nd t he conceptual and theor
Taxonomy provides to the design of the Metastandards Rukhe Division of Educations

able to comprehens#ly evaluategeacher candidatest multiple benchmarks closely monitor
their progess and to successfully memir goal ofensumg the Division isgraduating highly
gualified educators to meet the needs of divezamers in dechnologicallyrich classroomand
global society The result of our efforts therefore will be to provide our program completers with
the requisite skills, knowledge and dispositions to positively affek@ Btudent learning, as well

as providing them witlafoundationthey maybuild upon throughout their professional careers.






